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ABSTRACT 

A report on the educational needs of South Dakota is 
presented. These needs were determined through a sxirvey which pulled 
together the findings of several studies conducted to deteririne the 
present status of education in the State and through submitting the 
findings of these studies to the State's citizens to determine how 
important they were. A rating scale was designed to determine how 
important eacn respondent identified each educational need to be and 
the extent to whi^h it was felt the school:s were meeting each need. 
The State was divided into four ro^ions. Results are presented. 
(CK) 



FILMED FROM BEST AVAILABLE COPY 



o 

CO 

o 

CD 
UJ 



US DEPARTMENT OFHEALTH 
EDUCATION 4 WELFARE 
NATIONAL INSTITUTE OP 
EDUCATION 

This OOC vent mas BEFS REPRO 
OUCEO EXACTLY 4i RECEIVED < ^OV 
The person or O^r.AM'AT. on ORiO'S 
ATiSOiT PO'NTS V EV\ Gtf OPINIONS 
S'i'ED 00 NOT NECESSARILY REPRE 
SEN' OPPiC'AL NAT O'.Al INSTITUTE Of 
eOoCAT.O^ POS'TiON OR P0L«CV 



Preliminary Reconnaissance 



o 

op 



h 



Title III 

BuUetin 8.4-4 (1971) 



South Dakota 
Dept. of Public Instruction 

Don Barnhait 

State Superintendent 



ERIC 



FOREWORD 



To the Educators of South Dakota: 

The rontiniioiis impnnemrnt of South DakotaV educational >yslem i> a matter of primary 
coiuTrn to all of u>. 

To pro\ide impetus for such improvement several ;?t'idies have been conducted to determine 
the present status of education in the state. This survey was the pulhng together of the 
findings of those studies and submitting them to the citizens of the state to determine how 
important they were. In fact it draws lo a close the beginning phases of study of South 
Dakota V educational .»*ystem and is appropriately call "Preliminary Reronnai.^^sance."' 

In many respects it is like developing a roadmap for South Dakota's educational system. W e 
have a good idea now of where we are. Many of the bad spots and detours ha\e been 
identified. There are several alternate routes available. And we are d^^veloping a better 
concept of where we want to go. 

The next step is to further clarify the educational goals for the total educational system and 
for student development. This too is .something that requires the involvement of a wide 
cross section of the people of the state* 

I am pleased to present this report on the educational needs of South Dakota. I would al>o 
like to thank,you for cooperating with the departm'^nt in this undertaking. 

Don Barnhart 

State Superintendent of Public Instruction 



fVlROUlCTION 



What are the rea>()n> for the e\i>tenre. hxatiofi. 
and development of a >rhooly What are the need> 
of the schools of South Dakota today? Will the 
need> of ediKation toda\ continue to he tlie 
e(hieational need> of tomorrow ? I> tlie >ehool 
located dnd organized to effectively >er\e it.- 
present function? Do tlie parent>. ^Iiildren and 
teacfiers \\i>h to follow the >ame educational 
pattern a> in the pa>t or do they ui>h to constanth 
>trive to nnprove tlie schools? The preceding 
quotions are and have been some of the ba>ic 
question> facing education in South Dakota and 
are of ' ital concern to Title III. ESEA. In order to 
identify these factors Title III. ESEA ha> 
>pon>ored a >eries of >tateuide studies o\er the 
past three year>. These studio include: Eduvalion: 
Soulh Dakota - A Staleuidv Study of the Public 
Schools: \fi Assessment of Edueational Seeds in 
the {ffeetive Domain in South Dakota: and An 
issessment of Educational .\eeds in South Dakota: 
/ 970-7/ which included the cognitive domain. 
p>ychonriotor domain, and a husinessmanV Mirvey. 
Through these efforts a number of broad 
educational needs in tlie state have been 
identified. 

The a.<.*iessment of educational needs is an ongoing 
proces>. Too often educators are blind to the 
problems which exist because tliey are completely 
familiar ,vith them just as your iittle boy or girl 
may .suddenly seem to emerging as a young 
adult. The problems and needs of education appear 
to e\olve slowly. It ma\ be that an erroneous 
theorem has been accepted by -educators long ago 
and then they an n(;t au in of problems which 
have in fact exisJed for a long time. 

Title III. ESEA has been commissioned to survey 
and analyze the educational needs of South Dakota 
as though looking at it for the first time. The 
work of 1 itie IIL ESEA is the first concerted effort 
in South Dakota for a thorough analysis of 
educational needs. The needs assessment activities 
in the state have been frank and .<ometime> critical 
of the .states educational institutions, but only in a 
sincere effort to improve the educational 
opportunities for children. 

Benjamin S. liloom in "Learning for Ma.ster\'' is 
critical of the conditioning of todayV educators 
regarding the normal curve.It has been used .<o long 
in the grading of .students that educators believe in 
the normal curve for grading. Educators are and 
have been exceedingly fond of the normal curve. 



Bloom al.so make.s a comment u hicli relates 
directly to the educational needs of .scliools. He 
notes that there is little question that .schools 
presently pro\ide .suece.s.sful learning experiences 
for .some .^tudent.^. perliap.s a.s inan\ a.s one third of 
them. !f schools are to pro\ide .suece.s.sful and 
.satisfying learning experiences t'()r percent of 
the .studeiit.s. major attitudinal changes on the part 
of tudent.s. teachers, and admini.strator.s must take 
place. He goes on to say that " changes mu.st also 
take place in teaching .^^trategie.s and in the role of 
evaluation." Thi.s commentarj b\ Bloom \ery' 
eloquently .states the ca.se for need.s a.s.se.s.sment and 
defines the role of Title III. ESE \. Title III. ESEA 
e.ssentially a .search for method.s to pro\ide 
.successful and satisfying learning experiences for 
more students. 

From the three .state wide .studies under Title 111^ 
ESEA 45 broad educational need.s were identified. 
These identified need.s were placed in statement 
form and .submitted to a random .sampling of 1000 
lay people and 1000 educators in order to 
determine the critieality of tho.se need.s. The 
sampling was distributed on a regional and 
.statewide basis. .A total of 176 la\ people and .').').'> 
educators responded to the rating scale without a 
follow-up. 

The rating scale was designed to determine: how 
important the respondent believed each identifi(*d 
educational need to be: and the extent to which 
they felt tlie .^^chools were meeting each need. The 
difference between tlie<e two re.spon.s(»s provided 
an index for rating the critieality of each of the 
identified critical educational needs of the .state. 

The state wa> divided into four region.s to pro\ide 
the .schools of the state w ith a regional picture of 
the critieality of needs as v/ell as a statewide 
picture. No attempt was made to differentiate 
between what i.** wanted in education for the future 
and what is expected in education for the future. 
Title III. ESEA does deal ultimately with 
interventions for shaping what i.s wanted or 
desirable in tlie future rather than dwelling on 
what i.s expected in the future. 

The rating .scale for educational needs ma) be 
adapted to .sample the critieality of educational 
needs in a local .school districi. Thu.s a .siiifrle 
instrument can be u.sed for the criticalit\ 
determination at the state, regional, and locat 
levels. This provides educators in South Dakota the 
opportunity to make a ^Preliminary 
Reconnaissance'' of educational needs in the state. 



CAPSl LK OF FIM)IV;S 



To a>sisl schools in Ihr stale with r>lal)li>hm}; 
meaningf!il projects, the >tale Twk 111. ESE \ 
administrative staff has a three part re>pon>il)ilil\ : 
first, to identify the educational neeeU of the >lale: 
>econd. »o determine the criti<»alit\ of the 
identified educational needs: and third to 
di»eminate llieir findings to ||,(> xhools of the 
state. \n educational need i> a .student V lack of 
ability to measure up to >ome normatr\e .standard 
or expectation in de\elopinental .skill area. The 
concern of this study is a re.-pon.sc to tlie second 
and third respon.-iibiliiies noted al)Ove. 

A total re.spouM* of T.il. 176 la\ people and oo.l 
educators, from a .-ample of I0()0 in each group 
responded to the ranking li.^t. Thi.s re.spon.^c \>a.s 
not a.s gn»at a.s had been anti< ipated for either 
group. The fact that only 17.6 percent of the la\ 



people and r>r>.r> percent of the eduralor.s 
respondt^d is signiij^-anl in itself. Kecognizing thai 
e\er\ instrument and .sampling technique has 
>horteoining.s. it .scem.s tlia! eduealional rom ern.s 
are not top priorit\ items lor nian\ South 
Dakotan.s. 

The rank for each group of identified cducati* .lal 
needs as folh)\>.: fir.st. the affeeti\e qualities 
.such a.s attitude, moral \ahie.s. arul rcsponnbilit) : 
.second i.s \ocjtional-tcchnical education; third 
ranked are the need.- of .special education : fourth 
are the need.s for the iinpn)\enient of tea(»her 
training curriculum: fifth ranked are \arying faceu 
of the o\erall educational program .such as carl\ 
childliood education or drug education: .si\tii 
ranked an* program.s to enrich the curriculum in 
i>olatcd area.s:and .se\enth ranked are experiinenlai 
program.s to .sho\> the need for flexibilitv in 
(*(hi(»aJional programs. 



INTERPKKTATIO.N OF FINDING.^ 
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A number of broad educational ncah in South 
Dakota have been identified through the effort.s of 
Title III. ESEA. Tliese .studies include- Eduvalion: 
South Dakota - j Statpwide Study of thr Public 
Schools: An Assessfnent of Eduvat tonal Needs in 
the Affective Domain in the State of South 
Dakota: An Assessment of Educational Seeds m 
South Dakota: 1970^71. The>e have been the 
major thrusts in need> as.sessment in the past three 
years. 

To assist the .schools of the state establi.sh 
meaningful project.s the state Title III. ESEA 
administrative staff ha.s a three part respon.sibilitv: 
first, to identify the educational needs of the state: 
second, to determine the criticality of the 
identified educational needs: and third, to 
dissseminale these findings to the schools of the 
state. .An educational need is simply a student s 
lack of ability to measure up to a normative 
standard or expectation in a developmental skill 
area. The concern of this study i.s a response to the 
second and third portions of this respon.<ibility. 

The broad educational needs identified were 
submitted to a random sampling of 1000 lay 
people and 1000 educators to determine the 
criticality of those needs. The sampling was on a 
regional and statewide l)a.<is. A total of 176 lay 
people and 555 educators responded to the rating 
scale. No follow-up was attempted on the 
sampling. 

The total respon.se of 731 shows that 
approximately one in three of the persons sampled 
responded. The sampling techniques and the 
instrument used for this survey. Table I. have 



short(»omings. However, it appear.s that people 
genvTalK are not well informed about many facets 
of education. It al.so appears that education mav 
uot be a lop priority item today in the light of the 
re.spon.s(»s 1o thi.s sur\ey., ^ 

\Vh(»n le.ss tlian one in fi\c la\ people and about 
oiie ot e\ery two educators respond it i.s time to 
criticalK look at education. A number of other 
factors must al.so be considered in thi.s 
determination .sHrh as: people ma\ be tired of 
surveys and questionnaires: older people, youm^ 
couples and childless couple.s may have' little 
intercM in edu(»ational problems: 'the samplini' 
techniques ha\e shortcoming.s; the timing of the 
.survey: and the .'shortcomings of the survey V 
in.^trument. Another factor may be that modern 
media has conditioned our .society to the points 
where crises are the rule rather than the exception. 
Then^fore one crihis more or le.s.s has little effect on 
Ihe general public. Each day there are major 
problem> whicli have national and international 
implicati()n> that gain the attention of only a. small 
percentage of our population. 

'I^he 'Hating Scale for Educational Needs hi>t; 
Table I. i.s made up of .seven groups which <»onlain 
the 45 identified edin^ational need>. The scale 
consi.sts of the need> li>t and two nine point rating 
scales one for the importance of each need and 
one for the extent to which schools are mcrting 
eacli need. There are frequent n^ferences to the 
''Rating .^cale for Educational Needs IJ.st," Table I. 
throughout the text.. 
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RATING SCALE f-OH FDUCATIONAL NftOS LIST 



Each of the tollovvmn h »<; b^^n d '«;»nn,t:r<< ,« tntu .1 »'fl'ir i:»<»r >| m . hy onr or moip 
nerd" frotn Iwgf^ Jo low by cm( bnn ino ,i;)iirO{)n.»t.' nuinbi^i 1 l<i n i nc "To wh.it oxtciu 
high to low on the seconri Sr.ilo Ijy tir < Imq th" .ip;u upi liiW miintM r 



mi'thods PliMsC rMr ' How in>pnrt»»n! is ihi^ 
Iff wo. the schools, m>'Ctu>g this np»'rt^" from 



EXAMPLE Phonics iS a necessary part of re »dm<j proorams 
j Gcncrdl strengthening of t^p^cul cduc«Ttion bv provid.nj mUinumM »*| •'-.so^ <inr«<t'f personnel for 

1 Mentally hdndiCiippcd pupils vvho ote educit'lr; »n tr.r .icidt'mic, sncml. and 
occupational areas even though moderate Supin vision mny »j • neces>rtfy 

2 Mentally handicapped pupils who m,»v mnkc expnrted iinprovomrnt m self care, 
social and emotional adiusttnent and eronomic ikcIuI'icss m a sheltered environnrient 

3 Pupils identified is having an cmotion.il hnnJic.ip so severe as to require special 
services 

4 Pupils With brain damage which causes special learning problems 

5. Pupils having one or more physical handicaps, hearing loss, visual problen^s or speech 
problems 

6. Programs located near the pupil's home. 

7. Developing a program so handicapped pupils without a special education class 
available can profit by attending classes in his community's school 

8. Correcting faulty study habits of pupils who tend to fall behind in their studies. 
9 Centers to determine the extent of a handicap. 

A central referral system. 
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11. 



Helping parents and pupils to understand a handicap and assiscing the parents in 
placing the pupil m the proper educational program or job. 



12 Developing a special education program which is both developmental and sequential. 

13 Shifting from separate special education classrooms to integrated classroonns with 
resource teachers where feasible. 



Programs for* 



14 Additional basic study materials, library and resource materials. audio*viSual 
materials, and technological teaching aids 

15. Determining media needs, utilization and adaptability 

16. Explaining the dangers of uSing drugs and narcotics 

17. Health services 
Psychological services 

Early childhood education including prekindergarten and kindergarten 
A minimum comprehensive secondary <9-l2) program consisting of 50 um s. 
Adult education to raise the achievement levels m academic and occupational jreas 
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19. 
20 
21 
22 



Changing emphasis from college oriented high school programs to student need 
Oriented curriculum. 

Programs for (continued on back side) 
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Programs for (continued) 

23 The study of present and potential cour«:e offerings and content of 
vocational technical schools 

24 Changing the emphasis in vocational-technical schools from training selected 
individuals for specific occupations to mnkinQ more people employable and 
economically self sufficient. 

25 Expanding occupational offerings to bro<icten the scope and provide relevant curricula 
for' children, the handicapped, youth and adults 

Relating the vocational technical curriculum to. 

26 The economic and social life of the community, state, nation and the world 

27 On the |0b training programs. 

28 Vocational and apprenticeship trnining opportunities. 
29. Avocational skills and interests. 

30 Getting information to people so they know the need for functional, comprehensive 
and equitable educational programs for everyone 

31 Making school buildings adaptable to the need» of children and the educational 
program. 

A comprehensive curriculum in harmony with academic and vocational needs and the total 
development of the individual in. 

32. Ethical character and conduct including respect for law. ordor, and decency 

33. The moral values of the community, state, nation and world. 

34. Cultural development and artistic appreciation. 

35. The responsibility of the individual to himself,^ to his society, to his government and 
the equality of rights for all persons. 

Experimental programs to show the need for flexibility in.' 

3i Educational programs and services. 

37. Administrative services such as scheduling classes. 

38. School district structure including intermediate service units. 
Programs to enrich the cumcuiumof schools m isolatri areas which include: 

39. Enrichment of community life through curricjium involvement both outside and 
inside the school 

40. Learning opportunities through meeting other people and pupils. 

41 . Providing learning experiences while pupils ride the bus. 
improving teacher training curriculum through: 

42. Training teacher aides. 

AU, Training teachers m new methods and materials. 
44. Training 'educational specialists. 
^ 45. Increased use of new approaches in curriculum. 
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How important is this 
need? 



To what extent are we 
meeting this need' 
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Tlie Mi(T(»N^ of ^duration lolalK and ol ait\ 
program iti(li\i(luall\ drpnuinit upon thr 
iin(ler>lan<l ing and -upporl. Ihrongli llir 
roinmitmrni of luirnan and finanrial rr>onrres. of 
the* piihlir. Thi^ i> o>prriall\ true for llu* prograin> 
of Title III. ESE \ hrcanx* arr iiuu^^alixc or 
<*\e'mplar\ program>. WithonI good iiiforiualion 
and iinoKrmeiit. \hv pnblir cannot Im* inforiiK^d 
and (;enerall\ \\ill trnd to clini^ to w hai Iwn hrtMi 
traditional rathrr than >npport M)inrtliing 
rompletrl) nv\s. 

\ growing nerd rmpha>izrd h} lindii»g> of tin.- 
>\\r\c\ i> the dr\elopmrnt of a morr rflV(ti\r 
puhlir ( ommnnication and information program. 
Thr ol)je( ti\r of thi> program mnM hv to tHI the 
puhlir ahont education and e^^peciallv the arti\ities 
of Title III. E.^P: \. Pnhlic attention mn>t he gained 
for the finding>. needs, and i>Mies of the proeram> 
under Title nr. ESE \. 

The thrii>ls of 
identification of 

changes which have a potential for modifying 
educational prograni> in South Dakota in a positi\e 
direction, hi many instances proce.sso or Mnng> 
not to do will he identified during the cour>e of a 
Title III Project. I'hese negati\e findings mav he 
ju>l a> meaningfid and useful a> positive findings in 
improving educational programs for children. 

It mnst he pointed out that the 45 educaticmal 
need> identified to date and rated in this study are 



Title III. ESEA include fhe 
program processes, ideas, or 



\er\ hroad in ^vo\h\ Tlu»re -tdl i> a great deal of 
work to he done prohing deeper into the prohlem 
of identification of educational need- to define 
a rea.- of need . The-e need> might he called 
Mihneed.s within each of the hroad need> now 
identified. For example, w hat \ocationa!-!eehnieal 
curriculum addit ion^ would effieientK and 
(»ffe( ti\el\ relate the educational program lo the 
economic and -ocial life of (lie communitN. ^{Mv. 
nation, and world. 

Tahle II i.s an o\er\iew of the ranking.- of the .se\en 
group> of need.-. The ranking.- are pre.-ent<»d a.- Ia\ 
peoph* rated the group.-, a.- educator.- rated the 
group.- and a comhined rating for the group.-. It i.- 
inlere^ling to note how much agreement there i.- 
hetween the la> and educator repon.^e- when u.-ing 
the mean of the indi\idual ranking.- (TT) for ranking 
the group.-. The .->mh(d (TT) wa.- determined h\ 
suhtra(»ting the a\erage importance of each iterii 
from the a\erage extent of each item, determining 
the rank of each item on the ha.-i.- of thi.- 
d ifferenre. .-umming the.-e rank numher.- and 
di\iding hy the numher of items in the re.-pective 
irroup. Group.- I. \| and VII were ranked nearU 

the .-ame h\ hoth re.-pondent categoric.-. The four 
groups which were ranked differ(*ntl\ \ary h\ just 
one place in the ranking.-. Thi.- indicate.- that 
laymen and educator.- view the need.- ver\ mucfi 
alik(» in jjeneral. 
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TABLE II 

AVERAGE RANK FOR EACH GROUP OF ITEMS 



LAY 



EDUCATORS 



TOTAL 



Group 


Items 


R 


Rank 


R 


Rank 


R 


Rank 


III 


1-13 


17.5 


2 


19.7 


3 


19.2 


3 


V 


. 14-25 


24.6 


4 


26.4 


5 


26.8 


5 


II 


26-31 


19.2 


3 


16.8 


2 


16.6 


2 


I 


32-35 


10.0 


1 


9.6 


1 


9.0 


1 


VII 


36-38 


41.0 


7 


42.0 


7 


42.0 


7 


VI 


39-41 


31.0 


6 


31.2 


6 


32.0 


6 


IV 


42-45 


25.3 


5 


26.1 


4 


26.6 


4 



TAKLK II (Continued) 
RATING l>CALi- FOR r.DUCATIONAL Ni:n:nS LIST 



No. of Group 
Item Rank GROUP II 



Relating the vocational tevhnical curriculum to 

Tlip economic ond sockiI hfe of the tonimiimtv. M*itiv n ,i,on and the world 
27» 3 Co the |0b trdining pf o9ranns 



26. 4 



28. 1 



VoCdtiOnal jn^l apprentrccsh-n i- vnii.g opi)Ortunities. 



29 . 6 Avor,ition.il skills and interests 

2 Getting mfoirnation to people so they know fhc need (or functional. comprchons.ve 

and equrtablc educational prograris (or everyone 

^ M.iking school buildings adapt;.ble to the needs of children and the educ-itional 

program 

No. of Group GROUP I 

Item Rank 



A coTiprehensive curriculum m harmony with academic and vocational needs and the total 
development of the indivuiual in 



32. 2 



Ethical character and conduct including resp3ct fo? law. order, and decency 
33. 3 The moral values of the community, state, nation and world 

34* 4 ' Cultural development and artistic appreciation. 



35. 1 



The responsibility of the individual to himself, to his society, to his government and 
the equality of rij^hts for all persons 



No. of Group 
Item ank GROUP VII 

Experimental programs to show the need for flexibility m: 

36. 1 Educational programs and services 

37. 3 Administrative services such as scheduling classes. 

38 . 2 School district structure including intermediate service u mts. 
No. of Group 

Item. Rank GROUP VI 

Programs to enrich the curriculum of schools in isolated arw which include: 

^ Enrichment of community Ufa through curriculum involvement both outside and 

inside the school 

3 Learning opportunities through meeting other people and pupils. 

^1 • 2 Providing learning experiences while pupils ride the bus. 

No. of Group 
Item Hank GROUP IV 

Improving teacl^er training curriculum through: 
^2, 2 Training teacher aid«s. 

• • * Training teachers m new methods and materials. 

Traininf educational specialists. 
Increased use oi new approaches m curriculum. 
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Ih.- lolloping graph iiulieal.-s ih<< gn.iiM ..f 
i«>«><|.s ranked most crilical arc renlprcd around (he 
affrrlixf domain. Thv ..mall.-r the nnmlx-r th.' 
higher (he ranking '.)f the group of needs. The 
lo\M-r ranking of experimn.'il program need.s 
niHieaJe.s I hat (hey are not corodered as import ani 
or llial the .-ehool.s are doing a salisfaclorv ioh in 
meeting ihi.- group of nec(J.>. 



FIGURE I 
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Tal)l«» III pro\i(lr> a panoramir view of Iho rankiiig> 
of the 45 ^durational nvvd> for lay peoplr. 
rilnrahuiK and iUv total .^-amplr population. Tfir 
average of imporlanrc and average extent foreaeli 
Nunple group and the total are given, p'or example, 
take item number 19, programs for early (•hildlu)od 
education including kindergarten and 
prekmdergarten, is thirty-ninth ranked in 
importance by educatori?. and in the totals ihi** 
item is ranked twenty ninth in importance. The 
^mailer the number t[»e higher the ranking of 
importance on the one througli nine point scale 
-hown in Table I. 

In terms of the extent to vvbicfj the seliool.s of tfie 
.-tale are meeting a particular need (EXT) the '^rger 
the number, the poorer tfie job .schools are doing in 
the opinion.'' of the respondents and (consequently 
tin- liigber the ranking. .Again \hv nine point .<cale i> 
UM»d. r^^ing item number 19 to iHu.^trate. lay 
people ranked this item forty-third, teachers 
ranked Ihi.^ item forty-Hfth and tfie total ranking 
v%a- forty-fifth. Tbu's. in the opinion of the 
respondent.^, the schools ;,re doing quite a good ioh 
of providing early cfuldhood educational 
opportuniticN. However, in the preceding paragraph 
it \%as shown that the .<ame group of respondents 
ranked early childhood educati(Ui at twentv-nintli 
in importance. 

In u.sing Table III it will be nece.<.sary for the reader 
to reier to Table I in order to identify ihc 
educational need. Table 111 provides an 
opportiuiity for the reader to compare how well or 
poorly ihv necd.< of his school .<y.<tem compare 
v\ ith the criticahty ranking of thi.< sample. 

Note that ;he lay respondents and the educator 
respondents are generally in agreement in the 
overall rankings both for the overall importancr of 
each need and the extent to which .schools are 
meeting the need. In the rankings of the 
importance of the need a compari.<on between lay 
people and educators re veals that only four needs 
differed by more than 10 points in the respective 
rankings, while 33 needs differed by five or le^s 
points and tour needs were ranke d fhp <;ame. In the 



ranking.s for the extent to which xhooLs are 
merting tbr.sr nerd.s. seven lU'cd.- differed in the 
respective ranking.s by \{) point.s or more, v>hile 27 
twci\> are ranked witliiu five point.s ami tv>oneed.s 
an* ranked the .<ame. 

Table |\ i.s the "Katin*: .<rale for F:<lu(ational 
Nerds List" and the rank within the respective 
group. For example in (;roup III the highest 
ranking need '\> item number II, helping parent.s 
and pupil.s to understand a handicap and a.s.si.siing 
the parents in placin«r the pupil in the proper 
educational program or job. The eighth ranked 
item in (;roup V is health .services. There will be 
manv references back to the (iroup numbers in 
table IN throughout the text. 

In the pa.sJ t\%() decades nuich ado ha.s been made 
about .schools tearhin<;and telling it like it i.s. For 
example, 'WoundecJ Knee' has been con.sidered a 
battle in which valiant frontier forces f(mgh! 
against the ! o.stile .*^ioux Nation uhilc the ' \M{W 
Bighorn** v\a.sa ma.s.su»re. This type of teaching and 
<Mirriculinn material has become pa.s.se' m 
(»ducati(m. The valiant frontiersman mav not ha^e 
alv\ays been \aliant. Therefore, children" .should be 
laugh! more about all .sides of a questicm and then 
form their own opinion and attitudes and draw 
their ov\n conclu.<ions. 

The fimling.- of thi.s .study tend to contradict .some 
a.<pTts of the idea that ".<chools .<hould not mold 
attitude There are .some a.spect.^ of attitudinal 
development which muM be con.siden»d. The top 
ranked group of needs i.s totally in the realm of the 
affective doriain (to feel or to have an opinion or 
attitude). The respondents to this .studv left no 
doubt that t hev want the elementary and 
secondary .schools of South Dakota to work to 
mold attitudes in .<ome areas. The rank orde- of 
importance v\ithin Group 1 is: first. re.spon.<ibility 
of the individual to him.self, to hi.- .<»ci^>Jv. to his 
governm»»nl, and the eqijality of ;ight.-" for all 
persons: .<econd, ethical character and conduct 
including: respect for law. order, and decency: 
third, nioral vahies of the state, nation, md world: 
and fourth, cultiiral development and arti.-tic 
appreciation. 
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Respondentc: 

Lay 176 
Educators _555 
9^. Total 731 



TABLE IV 

RATING SCALE FOR EDUCATIONAL NEEDS LIST 
AND RANK WITHIN THE GROUP 



No. of Croup 
Item Rank CKOl'P III 



Programs for: 

14 • 7 Additional' basic study materials, library and resource materials. audio<vtsual 

materials, and technological teaching aids. 

^ 9 Determining media needs, utilization and adaptability. 

X5« 5 Explaining the dangers of using drugs and narcotics. 

17. 8 Health services. 

Ig ^ 2 Psychological services. 

19 ♦ 12 Early childhood education including prekindergarten and kindergarten. 

20» 11 A minimum comprehensive secondary (9-l2) program consisting of 50 units. 

21* 10 Acult education to raise the achievement levels in academic and occupational areas. 

22* 1 Changing emphasis from college oriented high school programs to student need 

Oriented curriculum. 

23, 6 The study of present and potential course offerings and content of 

vocational-technical schools. 

24. 4 Changing the emphKis in vocational technical schools from training selected 

ir>divtduals -for specific occupations to making more people employable and 

Q tOOnomically self-sufficient. 



1 
I 
I 

[ 



General strengthening of special education by providinO dddttional classes and 'or personnel for 

1. 10 Mentally handicipped pupils who urc educdhl»» in the acadcmrc. suci.ii. and 

occupational arcjs even though rooderate supctvision m.iy l)c necessary 

2^ 9 Mentally handicapped pupils v^ho mjy make expected improvement m s^lf-care. 

social and emotiOnat adjustment .md economic (is«;fvilness m a sheltered envirunini*nt 

3. 3 Pupils identified as having <tn emotional handicap so severe as to require special | 

services. 

4« 8 Pupils with brain damage which causes special learning problems. T 

I 

3. 12 Pupils having one or more physical handicaps, hearing \osi. visual problems or speech 

problems. 

I 

6, 11 Programs located near the pupil's home. I 

7« ^ Developing a program so handicapped pupils without a special education class 

available can profit by attending classes m his community's school. * 

8« 2 Correcting faulty study habits of pupils who tend to fall behind in their studies. 

9, 5 Centers to determine the extent of a handicap. J 

i 

10. 6 A central referral system 

11. 1 Helping parents and pupils to understand a handicap and assisting the parents in T 

placing the pupil in the proper educational program or |ob. , 

12 • 7 Developing a special education program which is both developmental and sequential. 

13* 13 Shifting from separate special education classrooms to integrated classrooms with | 

of Group resource tea "hers where feasible. 

Item Rank GROUP 



ERIC 



25 • 3 Expanding occupational offerings to broaden the scope and provide relevant curricula 

for: children, the handicapped, youth and adults. 



[ 
I 
I 
I 
I 
I 
I 



(:iiara« lrr. ron<lnr|. rr-prr|. mnr.ll V.lllir-. nilliiMl 
«lr\ r Inpincrif . arl i-l ir ;ip prcri.i | inn . and 
rr-|)«»ii-iliilil\ arc .ill iil*lVi |i\r qn;ililir-. \ i hn k nl* 
tin- ;ir« rr<|i|.itiiin rcpeirN fnr llir -rhnoU nl* Soiilli 
l).il.<il;i r«\c.iU ;i lU-.irlh nf rditr.i I innal 
opfinrhnnlic- foi -hnlrnl- in ihr jrr.i- nf i iiIIuimI 
«lr\r|nf)inrnl and arli-lir .ippmialion. Thr-r 
finding- Ihrn indicilr Ihal ihr rr-pnndrni- hrlirvr 
-i hon U -lion Id dr\r|np and prn\idr rnnr-r 
oflVring.- whirh rlcarl\ addn- lIu-niH-Kr- in 
ullihnlinal dr\<-|«»pnu-nl and rliaiigc. Thcrr an- 
-r\rral qnr>(ion- rain-d |»\ {\\v^r finding- Mnh 
Whal arr ihr rr>pon-il»ililir- nf lhr !n»nir. rlinn li. 
-«'liool. and loiniinniilv ? Whrn- an- llir line- nf 
ropon.-il.ilitv l»r|urrn ihr-r .nrial and rdnr.ilinnal 
in-lilntion^r Cidlnnil drvrlnpnirnl Inr wlial wr 
uanl in \l\r futurr or fnr whal \\r expert in lhr 
tnlnrrr Whal arr lhr Inir \alnr> nf arli.-lir 
.ipprrrialinnr Thi> |i..| ,nuld hr rxlrndrd 
i-finndrrahly. 

|{\ a>signing lhr nrrd> hi lhr aflVrlivr dninain Ihr 
highr-l rank nf i rili( idil\ lhr rr>pnndriit> an-wrr 
Ihr al)o\r qiir.<linii- in pari, \\halr\rr lhr 
rrsprr(i\r rnir of rar|i nf ||ir fnnr ahoM- naiiird 
-orial and rdui alinnal iii.-litnlinii- at prrM iil. lhr 
rr>poiidriil> indirair lhal lhr roir nf lhr -rhonl 
-hoiHd f>r( oinr grrairr hi nioldiilg lhr alliliidr- nl" 
i liiMrrii and youth Inward himsrif and nihrr-. Tin- 
dor- nnl iirrr-<aril\ mraii thai lhr n»h - of lioiiir. 
rlinrrh. and romiminily arr diinini-lird: nnl\ that 
lhr roir nf ||ir m honi >hnidd hr rxpaiidrd. 

Rollo May in -M.nvr and Will" makr> an 
rxrrrdingly .-Iroiig ra.-r for ndlnral drvrlnpiiirni 
and arti.-lir apprrrialinn prngrain.<. Hr illiHlralr- 
and iiiakr- a rasr fnr lhr prrdirfivr \ahir nf fiiir 
arts. Thr wralllix liavr patrniiizrd lhr finr ar!> -o 
lliat Ihry would ha\r a glimp.-r into thr fiiturr. It 
t lirn srrins logiral tlial Ihr rlrinriilar\ and 
>rroiidar\ .-rhool> of thr >lalr >honld provicjr rarli 
>hidriit with M>nir l>a>ir iiiKhTslanding of finr arts 
>n lhal rarh >ludriil ha\r hi- gliinp.-r of lhr fiiliirr. 
Thr rr>poii(h'iil.- In lhr rating -rail- iinhralrd thai 
finr art- program.- in lhr .<rhnnl.x nf Sonlli Dakota 
arr iinportaiil. 

Il i> r-linialrd lhal H.l prrrriil nf llir jnh- |nda\ 
and in lhr fnlnrr will iinl rrqnirr a rnllrgr 
rdnralinii. Thr ranking nf (;rnnp II nrr<|- indie alr- 
Ihal fhr rr.-poiidriil.- In lhr iirrd.- li-i ranking arr 
\tT\ miirh awarr nf ifir \oratiniial lrrhniral iirrd.- 
of .-ludriii.-. Thr ranking- of iirrd- w illiiii (;r(>up II 
rrlair lhr \(>rali(uial-trrhniral riirrirnhiin to: fir.-l. 
V or a ♦ i on a I a nd apprrni irr.-hip train in 
opportiinitir.<: -rrond. grtling iiifornialion to 
propir .-o Ihry know tfir nrrd for finirliniial. 
romprrhni.-i\r and rqnilahir rdiiralional prngraiii.- 



fnr rvrrvniir: (hird. on lhr jn|i Iraiiiing program.-: 
hmrlll. lhr rmrinniir and -nrial lilV nf (hr 
rnninuiiiilv. ^lalr. riahnn. and world : fifth, niakin*' 
-«lio<d liliihhng adaplahir In lhr nrrd.- nf rhildrrn 
and lhr rdnralMnial prngrain: and 
avnralinnal -kill- and inlrrr-l. 

Kdliraliniial nffrrnig- wlurll rrlair innrr rin-rlv In 
lhr rrai wnrld r- t>nr nf lhr rlrar nidiral inn- hv' lhr 
rr-pMiidrnl.-. Thnr niU.-l hr a rh.M-r rrlalion^hip 
hrlwrrn lhr rdin alinnal program and |]ir world of 
work, -nrial rrlalinn-hip.-. thr ahihl) nf rarh 
-IndrnI In ha\r a pn.Hli\r M-lfimagr and 
>r|f.ninti\alinn. (nmlon \. Sahinr in'" 'How 
Sludrnl.- Uair Thrir SiUnnU and Trarhrr-"" 
prrM-nl.- aniplr r\idrnrr that llirrr i^ rnnui fnr 
impro\rnirnl in llir .-rhnol>. Thr rr.-pondnil- 
indiralr U\ |hr r.tnking of (;roiq» || that rdurati^in 
nuHl hr mraningfidal all lr\rU. To arrnnipli.di fhi.- 
goal grrairr rnipha-i- niii-l hr plarrd nn lhr 
\oralinnal-lrrlniiral rdin alinn program.-. 

Thr tart that Snulli Daknia'.- Iradiiig in<ln-lr\ i.- 
agriridlnrr in a nation whirh i- inchi.-lrial pn-r- 
.-onir >pr'-ial rnn.-idrralinn.hi "Hdunilion: Sonlh 
iJakoia - a Slnlrwidr Study nj I he hihlir Sclnuds'^ 
il wa.- poiiiird nut lhal Soulli Daknian- a--n« iair a 

'good rdliralion' with lra\ing lhr ^tatr for j oh 
i»ppnrlnnilir.-. Tliu,- a grralK rxpandrd rdin alinnal 
program in lhr rlrmnilar\* and' -rrnndan .-rhnoU 
In prn\idr <»riiipa|innal prrparalnr\ program-, 
on thr joh training program.-. >prrial program- lo 
npgradr .-kill.-, and r\rn progra.ii.- fi»r rrloraling 
propir for rmplo\ inrni >iirpo.-rx niu-l h^ 
roii>idrrrd. Thor programs arr" all prrpar;slioii fi»r 
Ihr uorld of work (\oralioiia|.|rrlmiral). Thr 
rating.- nf this .-Iiid\ rrinfi»rrr lhr finding, of 
prr\inii.- .-tndir.-. With adrqiiair plamird rniir-r 
offrriii^- in |hr xoraliimal-lrrliiiiral arra-, lhr 
industrial drvrlnpninit nf lhr -lair r<»uld hr 
iiirrra.-rd and thr out-migratioii of lhr Nounc' adult 
populatitui from lhr -lair >lowrd to .-omr r\lrnl. 

Making -rhool huilding adaplahir in lhr nrrd.- nf 
rhildrrn and lhr rduralinnal program i.- inrlndrd in 
(irnup II. Thrrr i- a grral dral \r| In hr 
arr«,nipli.-hrd in rxaniining lhr adaplahililv and 
Ira-ihililv of-rho«d huilding.-. llowr\rr niodrrn or 
dr.-irahir a .-rho(d huilding nia\ appear In hr ii i^ 
niurh morr inq»orlanl lhal lhr dr-ign ot lhr M-lmnl 
huilding fariliiair thr rduralinnal program a- il 
r\o|\r-. Thrrr i.- no guarailirr that 1.1 v%ir.-hrnrr 
rduralional nrrd- will dirlair a parli'ru'lar kind of 
program with llir.-r .-prrial fariliU nrrd-. 
ThrrH'orr flr\ihilil\ niii-l hr huill into H-linnl 
fariliiir-. Snmr nf lhr qur.-lion- whirh -hould hr 
pur.-urd rrgardiiig .-rhool farilitir- arr: |)(» 
rduralor- romiminicalr lhr -rhoni farilitir.- nrrcl- 
lo thrir M-luHd palrcm- rffrrli\r|\ ?. \r'- lhr 
(»nrrgir^ of -riuitd plant plaimrr- rhamirird in lhr 



ntjhl (lirtMlion? \n» ihr diffii ull to ohtjiii -rhonl 
t'arilitio (l()llar> hHiig ummI in \\\r nio-*t 
and rffVrlhr niann<T? 

Thr identifiral ion and ranking of an 

tHhu alional n«*nl in are»a of m IiooI farililir> in 
onr indiralion that a grrat deal remain- to Ih- 
a. i omplislinl in i\\v arra of m IiooI plant planning. 
Po'-^ibly the man on thr stn'«*t i'vrU that hi- 
inttdligeinr i> qiustioned uhrn \\v i- a-krd to 
Mipporf a st hool bond i.-sne hrrauM* h«» jn-t doc-n't 
knou enough about it. Furtlirr .^tudy of -rhool 
plan need.-, the comniuniration of tlio.-r nrv{\> to 
Ihe school patrons, and school plant planning to 
meet those needs are all elear indieations of tlii.- 
rankint{. 

TJiere are \ery .-trong emotional and soeial i.-Mie.- 
J^M>eiate(i with liaudieapped children and \outh 
requiring .-perial education .-ervices and prograni>. 
The third ranking for special education program.-. 
Group III needs, indicates that there is a high le\el 
of awareness on the part of lay people and 
'•ducalor.- n»garding tlie problems, shortcoming.-, 
and emotional and Si>cial issues of special 
education in Soutli Dakota. The ranking; of the 
•general Mrengthening of .-pecial education l)y 
providing additional clas.-es and/or personnel, 
droup in ueedsv was a.- follows: fir^t. helping 
parent,- and pupil.*; to understand a handicap and 
a— isting parents place tbe pupil in the proper 
educational program or job; second, correcting 
faulty study liabit.s of pupils: third, pupils 
nlent!fi(»d as having se\ere emotional handicaps 
requiring special sernces; fourth, developing a 
piogram so handicapped pupils without a .special 
education cla.ss available can profit by attending 
'la— PS in his community's .-chool: fifth., centers to 
i\^'lv mine the extent of a handicap: sixth, a central 
referral system; seventh, developing a special 
education program which is both developmental 
and sequential; eighth, pupils with brain damage 
which causes special learning problem.s: ninth, 
mcntall) handicapped pupils who may make 
improvement in ..self-care, social and emotional 
adju>tment and economic usefulness in a shehered 
ep\ironment; tenth, mentally handicapped pupils 
cducable in the academic, social.- and occupational 
areas with moderate supervision: eleventh, 
programi^ located near the pupiPs home; twelfth, 
pupils liaving one or more physical handicaps, 
hearing loss, visual problems, or speech problems; 
and thirteenth, shifting from separate special 
education classrooms to integrated classroom with 
resource teachers where feasible. 

The identification of the Group III needs, special 
education, are the best developed group of 



nhn Mhonal nci d- al Ihi- point in linir. \|aii\ ot 
llir nre(U t:n»ilpnl in ulln i i lioii- i>ri the ne* d- 
li--! iMliM^i M.ih- |ia\i- -linri;! iinplit atiDii- tor -pn lal 
cdihMlion. Ini|)lii alion- for -penal rdiiealion tan 
he ea-il\ idnitifird in jn\ oru- of (he ^r\ru group- 
of neeil-. 

\ imnihrr of ediK ational nred- ueie ideiititied and 
refined in a Title \ I -tud\ of handirapped rhildien 
tith'd. Impart. Tlie need- identified in Inipael were 
for th«* nio-t pari need- for adniini-lrali\e 
inipro\i'inent- at tiie -tale and local IcveN: the nee«| 
for nior«* in\ol\enient h\ all com rrned 
>peeifi(all\ people (parent- mu.-t be 

iri\ol\ed): and tlie need for nio\ing toward 
regionali/.ation of -er\iee.- for tlie handirapped. 

This i- an age of rapid terhnologiral de\elnpnienl 
and ehange in the I nited State.-. Terhnologiral 
de\elopmrnt- in edueation ha\e erea.ed the need 
for training tearher- in (he effeeti\e and efficient 
use of material.- and Miuipnient. (.hange- on (he 
educational seene require more edueational 
specialization and updating of teaehiiig method-, 
lueluded in new teaching method.- i- tlie rfferti\e 
utilization of iion-rertified ela.-.-rooiu as.-i.-tant.-. 

Group l\ need.- deal with the impro\ement of the 
teacher training curriculum. The ranking within 
Group l\ i- a.- follow.-: fir.-t.. training teaeiier.- in 
new method.- and material.-: .-eeond. (raniini^ 
teacher aide-: third, training edueaticmal .-periali.-l-^ 
and fourth, inerea.-ed u.-e of new enrriruluni 
approaehe.-. In -ome in.-tanee- it j.- diffieult to 
determine whether the need eoneerning 
impro\ement of teacher training .-hould be 
identified a.- a need in and of it.-cif or .-hould it be 
con.-idered a.- an integral part of the .-tudenl ucmI.- 
such a.- relating the \ocational-teehnical currieulum 
to the economic and .-oeial life of the eommunil\. 
In thi^ .-tud\ there are both the indi\i<hiali\ 
identified teacher training need.- and implied 
teacher training need>. 

The Group V need.-, number.^ 14 through 25. are 
the mo.st general of all group.- and touche.- on a 
variety of specialized area.-. The ranking.- within 
Group \ are program.- for; I) ehanging empha.-i.- 
from college orientated high .school program.- to 
student need oriented program.-: 2) p.-\ehologieal 
.services; 3) expanding occupational offerings to 
provide rele\ant curricula for: children, the 
handicapped, youth and adults; 4) changing ttie 
emphasis in \ocational-technical .schools from 
training selected individuals for specific 
training .selected inviduals for .specific oecupation.- 
to making more people employable: 5) explaining 
the danger.- of using alcohol, drugs and narcotic.-: 



6) tlu» ^tu(l\ 1)1" ()n>ent and potrnlial rour><» 
offrrintr^ of \ o cational-techniral >t»hool>: 7) 
additional: baMc Mndv matrrial^. iihrarv and 
re>our(r material>. andio-vi>nal and technologiral 
teaching aid>; 8) health >er\ire>: 9) determining 
media need> and adaptability: 10) adnit ednratioii 
to rai>e arhie\enient le\el> in academic and 
occupational areas: II) a minimum secondary 
(9-12) program con>isting of conr>es: and 12) 
early c }i i I d ho o d education including 
prekindergarten and kindergarten. 

The .twelfth ranked need in Group V. early 
childhood education including prekindergarten and 
kindergarten, slionid have been divided into two 
iieed>. kindergarten and prekindergarten. The 
present .^^tatement of the need does not provide the 
respondent with the option to differentiate 
hctueen the two programs. Thi.^ is one of the 
ueakne>ses of the instrument. 

It may he that both lay people and educators 
crenerally are not aware of the implications of an 
inadeqnate earl\ childhood education program. 
Research re\cals that many of the problems which 
surface in the intermediate and upper le\els have 
their root.s in the early childhood programs. 
Effccti\e (»arly childhood programs would not 
dampen the enthusiasm the kindergarten pupil has 
for learning, rather it conid extend this enthusiasm 
throiighont the school years. In this way some of 
the years of difficulty and lieartactie for some of 
our stndent.s conid be avoided. 

The twelfth ranking for early childhood education 
in this group is dissappointing when viewed in 
terms of recent research findings and the national 
and statewide emphasis on program development. 
There are .several additional considerations about 
early c h i I dhood education which should be 
apprai>ed such a.^: people are sati.sfied with the job 
that the schools are doing in the area of early 
childhood education: early childhood education 
.should not be an integral or \ital part of the formal 
education process: people are not very well 
informed regarding the benefit.s of a sound early 
childhood educational program: a nd the^ school 
illustrate the point. The first two considerations 
must be rejected and the last three point out .some 



of the state cannot afford the additional cost of 
early childhood educational programs. There are 
many other po.ssible considerati ons but these five 
of the reasons for the low ranking of early 
childhood education in this group of needs and in 
the minds of the respondents. 

The eleventh ranked need in Group V poses an 
interesting dilema. A minimum secondary (9-12) 
program consisting of 50 courses. Many of the 
needs ranking high in their respective groups in 
essence call for a modified or additional program. 
However, an interpretation of the responses 
indicates that 50 courses may be too high an 
expectancy for South Dakota schools since the 
extent to which schools are meeting this need is 
rated quite high.. This ranking appears to be 
somewhat inconsistent in the light of the rankings 
of other critical educational needs which call for 
additional programs. 

The tenth ranked need in Group V is programs fop 
adult education to raise the academic and 
occupational levels. In the minds of the 
respondents programs dealing with the education 
of children and youths generally rate above 
programs for adult education. In the light of the 
rankings of adult and early childhood needs in this 
study it appears that modifications of those 
programs with a long tradition or emotional appeal 
received higher rankings. Newer programs are not 
as well received by the respondents. Possibly these 
programs have not received the \isibility necessary. 
More information must be made available 
explaining newer pr(^rams to the public and then 
allow the man on the street to form his opinions 
and make his deci.*^ions based on fact rather than 
on the basis of uninformed feeling. 

The top ranked need in Group V is changing 
emphasis from college oriented high .school 
programs to student need oriented programs. This 
need reinforces the rankings of the second ranking 
vocational-technical area and third ranking .^^pecial 
education area. At the ri.sk of being repetitious, 
educational programs must become a preparation 
for life and more closely mirror the real world. 
These are the kinds of needs ranked highest. 



P>yrli()logi('al M»r se> ranked second in Group \ 
which i> an indication of tlie ri>inp \i>ihihl\ of 
specialized kinds of programs and >er\ice> in 
education. Other indications of thi> are tlie fiftli 
ranking of program^ for explaining tlie dangers of 
UMHg alcolioL drug> and narcotics and tlie eighth 
ranking of health services. Thi> i> certainly an 
indication that >ome ser\ice a>pects of the 
e(hicational program, such ;>> health, are accepted 
and recognized today as need> in the school>. 

The ( yroup \ I educational needs d(*al with 
programs to enrich the curriculum in isolated 
areas. The Group VI needs in rank order within tlie 
group are: I) enrichment of community lif(» 
through curriculum involvement both outside and 
inside the school: 2) prodding learning e\perience> 
while pupiLs ride the school bus: and 3) learning 
opportunities through meeting other people and 
pupd>. The sparsity of population in some parts of 
>outh Dakota and the corresponduig deartli of 
some educational resources poses serious 
educational problems. It appears that tlie 
respondents are concerned about enriching 
educational programs in isolated areas and the 
enrichment of community life through curriculum 
involvement both outside and inside the school. 
The cost of enriching the educational program in a 
rural setting is high. 

iroup VII needs deal with experimental 
programs to show the need for flexibility. The 
ranking within Group VII is as follows: I) 
educational programs and services; 2) school 
district structure including intermediate .service 



unit^: and ;}) admini.strativc .services ^irh a.s 
.^^chcduhng cla.sscs. \gniru there is an apparent 
contra«liction in ranking.s of the.se experini(»ntal 
progra ni.s. 

Man\ of the group.s of needs which ranked above 
Group VII pointed out the need for experimental 
program.s. but they were not called experimental 
program.s. The onK wa\ a new program can l)e 
.sue< e.s.sfully initiated in a .school >>.^tem i.s through 
experi ment at ion and modification. No new 
t(*ehniquc i.s tailored to fit a .scliooP.s program 
immediately. Time and trial trying are requi.site in 
molding a valuable set of educational experiences. 
Some of the respondents may ha\e viewed the 
needs of Group VII as redundeiit. 

To simimariz(» the criticalit) ranking briefly, it 
.seem^ ob\iou.s that the schools of South Dakota 
mu.st d< \elop program.*^ vvhicli tak(» into account 
the needs of children and youth in the aff(Mtiv(» 
domain (attitude and self-concept development). 
Vocational- technical education program.s are also 
ranked high. These programs focus on educational 
offerings in the psychomotor domain (physical 
d(*velopment and motor coordination). Special 
education programs for physically and mentally 
handicapped pupils generally ranked high in the 
criticality listing and touch upon each of the three 
domains of learning. The cogniti\e domain 
permeates each of the forty-five educational needs 
li.sted. It appears that each of the forty-five 
educational needs has implication,s for all three 
domains of learning. The high degree of .similarity 
rather tlhln difference of opinions between lav and 
educator respondents should he noted. 



